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-1 cannot §§$ESS how important ‘for the future of educa-
tion...and the future of human experience it is for us
to take the development and expiication of a feminine
perspective in 'educational’ research seriously and devote
all our talents and energies collectively to: its :
accompjishment

Jahe Anton (Mote 1.)

.
R s ‘. Iy
. . ‘.

4
B{ 1981, it.has become ciear that women are being researched Nithin a
number of discipiines, .the studv of women has been opened for reconsideration
and 7£V1S10n with the result an outpouring of books and articies based upon

reseprch on women. Once ignored by the researcher women are now the sub]ect

l

of pumerous research stud‘es, and hence, women S issues have become one -of the
fastest growing areas of research in the social sciences (Daniels, 1975). where

once such projects wou:d hdve been considered unscho]ar}y or harmful to the re-
3

searcher s career, women 's issues have now become respectab]e "Far from being -

°

a mere 'flash in the scholar's pan,' the quantity and quality indicate that
research on women will continue to flourish" (Moore and woiiitzer, 1879, b. 2)
As research on women has intensified, researchers have become increasingly
' ‘ L

-3

concerned about how apprepriate'the existing research methodologies are for the
' study of women. In one qf-the earliest critiques, Carlson (1372) araued that"
current research paradigms, which she characterized as involving maniouiation,\
quantification and contro],unot only impose restraints on the understanding of
" female psycho]oqy, but also leadyto a general impoverishment in the caoac1ty ‘to
'say- anything meaningful about human personaiity .

“Lloyd (1978) documented the impact of societal norms on,the'definition of
sex di fferences in osychoiogy, sociology, and anthroooioqy She emphasized a
number of methodoiooicai issues: the surv1va1 of spurious facts th“ough re—‘

peated pubiication, the fai]ure .to report sex differences, and the cpnsequences

of emnloying the traditional null-hypothesis strateqy Anton (Note 1.) echoed

'
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A thswenapproor1ateness of the null hyoothes1s for the study of sex d1fferences

O ‘In the nuTT hyoothe51s, we assufe th1nqs are the same : .
K ard are SUrpr1sed if they-turn qut fo be d1fferent .
K . In research on sex differences, we should ‘be, surnrised
' " if*they turn vut to be the same. . We should talk about
not one‘normal distribution, but two, and deveToo '
quant1tat1ve ‘methods for comparing, contrast1nq, "findina, . .
and: prov1ng s1m11ar1ty rather than proving d1fferences .o

Addit1ona1 anaTyses (Sherif in‘ osychoTogy, 1979; Smith in soc1oToév, 1979;
,Parsons in ph1Tosophy, 1979, and ETshta1n, 1979 and SapTro 1979, in political

s sc1ence) have 1dent1f1ed androcentr1c bias in both mefhod and orobTem 1n soc1a1

5. - N . . N P )
" ’ sc1ence research . i

x 2 M °

* ‘ Thus, w1th1n a number of- d1sc1011nes, researchers are_ search1nq fora - .

‘ . - Y .- ;

4

fem1n1st perspect1ve from which to tndertake research on women. The oresent

- .

study extends th1s 1nqu1ry 1nto the f1er of educational adm1n1strat1on - b
\
The f1e1d of educational adm1n1strat1on has foTTowed the lead of the other

soc1a1 sc1ence disciplines im generat1no research on women The bu]k of th1s ‘ \?

~

y ) research has concentrated on treat1nq women as a separate group for perhaps the -
. : » . o -\ . e

. first t1me <
-

"This paper, an offshoot of a Targer study w\)éh anaTyzed research on women
in educat1ona1 adm1n1strat1on done dur1ng the 19705, looks part1cuTar1y at
v those stud1es on women adm1n1strators undertaken from a fem1n1st perspect1ve, in

' 3
an effort to cr1t1que what I beliéve is the cutt1ng edge’ réSearch on’ wome Teaders

‘
N ° .

in educat1ona1 organ1zat1ons <o - - o

-

.

The maJor unit of ana1y51s for this discussion is doctoraT d1ssertat1ons on’
wonen in oducat1onaT adm1n1strat1on comp]eted and abstracted fr:m January 1973, ';
through January 1979,and categor1zed as coming from a feminist oerspect1ve |
Fen1n1st perspect1ve was operat1ona11y defined as be1ng research done by researchers
who'state they are feminists, who list on the1r vitae membership in women's .o

r1ghts organ1zat1ons, who use non- sex1st language, or who, in their dedications

" Q « or acknowledgements, make pro- fem1n1st statements Sixty such d1ssertat1ons

4 . . — ) ‘_
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yere so identified. Fawnust research 1s be1nq cr1t1qued, in oart1cu1ar here,

_becausa, it is- the belief of thise author that the most usefu\\and productive
: by
stu of women, and oerhaos §oc1ety as a who1e will come from the fem\n1st
\Y

\\
.

R,
’ pers ect1ve Add1twona11y, ana1ys1s of both feminist and non fem1n1st nesearch‘

. N\
on women in educat1ona1 adm1n1strat1on (Shakeshaft 1981) found that fem1n1\ts
b
tend to be monﬂ likely to be associated with h1gher qua11ty studies, based

oncana1ys1s with a 100-point scale mode]ed ‘after criteria out11ned by Borg

-~

'and Gall (1979) Spec1f1ca11y, 1t was found that the fem1n1st Stand1nq of

the researcher is s1gn1f1cant.beyond the .0001. orobab111ty 1eve1 Furthermore;

-

the pract1ca1 s1gn1f1cance of the re1at1onsh1p is moderate1y.h1gher since 1t

/

‘accounts for over 22% of the var1ance In research on women in educat1ona1
’ adm1n1strat1on then, the fem1n1st tends to be the better researcher Thus,

th1s d1ssertat1on 11terature being d1scussed today is representat1ve of the
%

best of the genre. v T e

In cr1t1qu1ng th1s 11teratu;e;;;;d'Jike to concentrate on two- domains:

problem selection and methods anghen move to a paradigm for future research.

Prob]em Selection .9'

The research d1rect1on of the dissertations may be c1ass1f1ed 1nto Six
qenera1 categories: ‘status, prof11es, att1tudes, barriers, leadership sty1es/

: &,
effectiveness, and structura1 decerm1nents These general top1cs, a]ong with

%

the spec1f1c subtopics, covered in the dissertation literature are d1SCUSS€d

below. L

k] -~ ~

~Status These studies document the nimber of women in adm1n1strat1ve
N
positions in grades K-&Zaand,h1gher educat1on, In addition to recording the
N . I
".number of women embloyed the types of positions in which these women are

employed are also 1nvest13ited Also fovered in th1s category are the number

of women in graduate depar ments of educat1ona1 adm1n1strat1on and .the number

of women who are not yet adminfstrators but-who asp1re to such pos1t1ons.




‘voa

Profiles The d1ssertat1ons in th1s category cover K-12 and h1gher educa—

- (

. in administration.

9

T

t1on and 1ook at the persona] h1stor1es of women in educat1ona adm1n1strat1on,

1nc1ud1no demograph1c, oersona11ty, and profess1ona1 1nformat1on The career '

4

paths ., of the woman adm1n1strator, 1nc1ud1ng her fee11nqs of satqsfact1on w1th

0

her JOb, are also profr]od Sex d1fferences 1n character1st1cs of male and
fema]e adm1n1strators are a]so.researrhed F1na11xg the character1st1cs of

spec1f1c women who have been successfu] in the ¥1e1d as well as b1ograph1ca1

e

portra1ts of part1cu1ar wofnen adm1n1strators, give an in-depth look at women
r . ' s - . *

LY

.'ek
Attqtﬂdes Att1tudes toward women ‘administrators ure the major focus of

this category However, thel tt1tudes‘of‘women administrators are a1so measured

M >

as we11 as the attmtudes of Administrators, both.female and male, toward the
character1st1cs 1mporten: {f .the women administrator~is to be.successful.

F1na11y, the attitudes both male and fema]e adm1n1strators ‘toward legislationy

°

part1cu1ar1y Title X, are 1nv t1qated K-12 and higher education are the

.

sett1nqs in which these studies are\done

\\ Barr1ers Research on barriers to“women in administration may be broken
\\
1nto three categortes . 1nterna1 barr1ers, externa] barr1ers, and strateg1es

. for overcoming barriers. Each of these §0p1cs 1s exp]ored in the d1ssertat1on

research 1n both the sett1ngs of K 12 an hé/—\ducat1on Internal barriers

1ncJude aspects of socialization, personality, aspiration 1eveL, indigidua] '
) L
beliefs and att{tudes, mot1vat1on, and self image. External barriers which

are researched are sex ro]e stereotvp1ng, ex d1scr1m1nat1on, 1ack of profess1ona1

. preparat1on, and family respons1b111t1es Methods for overcom1ng these barriers

X
1nc1ude oenera] advice, sponsorsh1p, role mooeasx_1eq1slat1on, and educat1on. X

Leadership Sgy1e/Effect1veness "«These studies, wh1ch encompass K-12 and

h1gher educat1on settings as well as one research and deve]ooment organizatjon,
cover the failowing subjects: performance as perceived by subord1nates,
performance as perce1ved by superord1nates, performance as perce1ved by se1f

' . o . -
. . .. R o . .

- »
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leadership sty]es of fema]e versus male administrators, and 1eadersh1o sty]es

1dent1f1ed as necessary for effective 1eadersh1p

'~

Structural Determ1nants There ALe on1y two studies 1n/yh1ch

N

.
. .

the’ structure of the orqan1zat1on1s 1nvest1qated One;/Ft the K-12 level,

looks at the orqan1zat1ona] climate and 1ts relationship/to 1eadership*stj1es

N\

.0f males and females, and the other studies the place of women in the oroan1-
~ A

- N

vzational structure of h1gher educat1on «institutions.

"
t P N ¢ 13

s ¥

A major obser«at1on wh1ch cries for d1scuss1on is that these d1ssertat1ons‘
emerge from a framework wh1ch‘1s.pr1mar11y mal&-defined. Ma]e defined research

is that wh1ch presents men and the ma]e model as the¢norm and women and- the |

H

- female model as & deviation from the norm. It 1s research which reconstructs

>

. rea§1ty by trying to f1t the fema]e exper1ence 1nto the ma]e mo]d The dysser-

tat1ons ‘are of th]s Varxety, wh1ch is not unexpected After*a]P the mgiority

\

of ‘those d01ng*the research on th1s top1c hdve been tra1ned by men and are

°

working w1th comm1ttees pr1mar11y composed of men. Add1t1ona11y, educat1ona1 '

- administration as a discipline borrows’heavy]y from the social sciences

o

,/' (Cu]bertson, et. a] 1973) as well as from ordanizational theory and research.

Much of what is be11e»ed to be true and how such truth is pursued is taken

N r

a from the substance and methodo]og1es of psvcho]ooy, soc1o]ogy, anthrooo]ogy,
and management. These d1sc1p11nes have trad1t1ona11y focused on men, male
instjtutions, and on phenomena and areas'Jn which men dominate (Acker &Van
Houten, 1974 WeissEopf 1978). Given this history,*it is surprising that
quest1ons re1ated to women were asked at a11 ‘

A male way of 1ook1ng at the world, for ins nce ‘might be to talk ofsexua]

«

.ntercourse in terms-of the penetrat1on of the vagina by the penis. Pn fact,

such a mode] 1s regu]ar]y dsed inlegal and soc1a1 documents. Another way

v

to view this same act 1s to describe the penis as being enveloped or swa1lowed

by the vagina. This latter view might be a female way of. conceptralyzing the . ¢
. same act.} ] L ;
e e : v e . ¢ K 2“&‘:4
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It has been pointed out by many scho]ars (for instance, Bernard 1979

.t

“Wildon Schaeﬁ, Note 2) that the female orobab1v knows two wor1ds "the female *

world and the male world, since she partakes of both. However,kthe.ma1e is
usua11y cognizant of‘on]y one world: his own. Thus, the fema1e perhaps has

a dual way of 1ook1ng at reality. Bridging this dua11ty W1th ‘the study of

*lorgan1zat1ons m1ght result in nonpart1c1pat1on by .female oﬁban1zat1ona1 members seen

not as & non-problem.or a norm, but as a po]1t1ca1 issue Or a sign of a11enat1on
e &
The concept of un1ntent1ona1 oower, held by males Just by being male, is

" another issue which or1g1nates from a female perspective. Sex as a status

activity from a female view which has implications for theogies of adm1n1s--

. st111 or1g1nate “from a ph1losophy where the male- model is the norm. ' For

o teaching into adm1n1strat1on 1s somehow correct and that not to wish to make

’ déx1ants "We have, asked "Why can't Johnny read?" not "Nhy can't Janey add7" .

characteristic (Lockheed & Hall, 1976) js another ana1ys1s of orqan1zat1ona1

tration.. Thus, this fémale focus is crucial in an analysis of orqanizational

L

" Unfortunately, thé questions asked in most of the dissertation research - \\<\

behavior. ' Lt ' : -

-

~

o i

1nstance, the research on 1eadersh1n and_ effect1veness or1q1nates from a

3
parad1gm thas is ma1e and whjch attemots -to determ1ne if women "measure up.

The LBDQ-is sex1st in content and is seldom rev1sed for a female poou1at10n

Similarly, the work on aso1rat1on 1eve1 assumes that the desire to move from .

such a move is dev1ant behav1or wh1ch must be corrected The ma1e mode1

whether it be in leadership sty1e or aspiration level,’ pervades these d1sser- o

\

tat;on§;— Again, thrg is not surprising. In education in oenera] th quest1ons

4

we/ ave asked have made the statement that the norm 1s male and that women are

[P~

We \have asked "Are women teachers and adm1n1strators feminizing our schoo]s?“

but we have not asked "Are male adm1n1strators and teachers po1ar1z1ng our

LN V]

schools and caus1ng them to becom@{t}o]ent D]aces’“ “

\\\However, not only has tne prob]em se]ect1on been 1nadequate in scope, it

\ ?

TR 8. ?

- .




K Y descriptive manner, sex can and must be used as an

-

3

has. tended to reinforce sexism both in tdpic and method . 'Reseafch which |
.comparesvmales and females réfnfqrces the concept that differences, when
fhex ex?ﬁt, g;e somehow impogiant. As Maccoby and Jacklin (1974) héQe‘
po%ntgd out, Ehe tgndency ahong res@archers and among editors who publish

articles has been tq stress sex differences rather than similarities. Thus,

- . ¢ . )
we tend not to read those studies of no differénce. Even if there are

. differehces, one must ask, so what? 'Hhat,g?e the policy implications of

those differences? Will we only hire female orincipals? Male principals?
Eichler (1980) describes hqy we can use sex as a variable in research:

 We.must perceive all analyses concerning sex as a
—-——— — —two=Stage process. As a first step, it.is necessary
— to chart the presence of sex differences and simi-
larities in all kinds of situations. Thus, in a

explanatory variable. For instance, sex 'explains'
a lot of the difference in terms of salary levels
between employees in .similar occupations. The’
explanation provided by this type of statement is
- of ® probabilistic kind-only. However, we must
neyer use sex as a variable in a causal sense in
order to explain social facts.., That is, we must
not accept an equation of a'ﬂgsefﬁption of sex .
differences with-their explafation. For instance, '
we may empirically observe that women who are
offered executive chances -for promotion are more
reluctant, to accept them than men. If so, the
likelihood of acecepting offered promotions would )
be an observed-sex differenee. Sex has been used -
. as an explanatory variable in a probabilistic
i sense. However, this observation tells us nothing
about the reasons why women are less likely to
s accept offered promotions. A possible explanation
, mightsbe that as women move into higher positions,
they encounter fewer and fewer” other women and : ©oock
increased male solidarity and hostility against : )
themselves, which makés such positions very lonely ¢
to hold. The explanation for not accepting-a
certain type of social position would, in such a .
¢ase, be lack;of social support for.the potential
incumbént of the position, @ reason which would,
under different:circumstances, be equally appli-
cable to mén. In social policy terms, a move to
~ counteract. this effect might involve promotion of
" a whole group of women ‘together to a higher level.
’ An observed sex difference has, therefore, been
~ explained-by a non-sexual, non-biological, social
~ factor. .If we fail to take that.second step and
* do not deal with sex in a dialectical manner., we

< *
4 . o t.




¥ Methods

~

! fajl to explain anyth1ng at all aud, worse than that,.
S _we may create new-sexual, stereotypes ‘ourselves.
A-femimist programme of .research must, therefore,
Tnclude both the charting and description of sex s -
differences and similarities, and an- attempt to . = :
explain the observed sex differences in a non- .-
sexua] manner. (pp 122-123, 1ta11cs mine) I
. N
Beyond the fact that the ma1e mode] 35 the norp ‘and that the d1ssertat1ons

perpetuate sexksm, wdmen'are n 1nvest1gated as popu]at1ons but as ‘topics |
of study, much” as someone would research whales or hurricanes For 1nstange, )
the reviews, of the 1?terature w1th1n the d1ssertat1on§ tend- to cover any

piece of 11terature wh1ch re]ates to women whether or not 1t is pert1nent

to -the subject being 1nvest1gated. One rev1ew of the 11terature for examp]e,
is‘more'than 900. pages, in 1ength and qpvers jopics as far af1e1d as the
history of the women's movementqin England and early feminist literaturé.

This practice 111ustrates both the confusion: on the subject of women and

re1nforces the idea that ‘men are a popu]at1on and women a deviant subJect

-~

matter e

7
q

¢

" The data collection device most used in these d1ssertat1ons is the mail
survey . This finding is consistent with methodo]og1es used generally in
@ducat1ona1 administration d1ssertat1ons ¢

”Quest1onna}res are the most common data gathering
) procédure in graduate research on educational
- administration...A few years ago, one study
concluded that perhaps 80 percent of all éduca-
tiona] administration dissertations completed
during the period 1960- 1966 relied on this
¢ technique.
(Haller, 1979, p. 48)
. # * - ¢ . . { : '

Many researchers have,-pointed out the inadequacy of this paradigm for
generat1ng useful information on women. 0the?s, such ase?reenfe1d (1981)

have critiqued the method as unab]e to provide an unders anding of “the

educational process*at all. ‘

Inherent in this paradigm are the instruments used--instruments which

C . j0.. . o ‘.




are not anly sexist but which help fo perpetuate a sexist world. For instante’,

the BEM sca}e, which should have been rendered sterile by the critiaue of )

. .

-

Pedhaiur and’ Tentenbaum (1979),helps to.reinforce sex roles.
. . L] . - .
~_ » . -Eichler (1980) illustrates this aspect of this instrument agnd others 1ike

Nt
Fof as long as peop]e identify masculinity -
femininity scales as adeguate reflections of
. reality, being ana]yt1ca1, independent; 1nd1v1- -
. dualistic, seifZreliant, and self-sufficient ' :
will not be seen as humah attributes, but as
$pecifically masculire attributes, even if a
' majority of womén were sudden1y Found to possess

.- these traits.. . o .
, ) Lo ] (p.68) -

P The LBDQ, the 0cDQ, and other tommon data co]]ect1on~dev1ces are male

: oriented.and leave out 1mportant d1mens1ons of the fema]e experqence

(Hanson and Shakeshaft Note 3) These instruments need to be- d1scarded

in research on women s1nce they add 11tt1e to our know]edqe and re1nforce

»

a un1d1mens1ona] wor]dv1ew
o1ocum'(3975) puts more succinctly the orob]ems of bias in these

dissertat1ons "le are human be1nos studying other human beings, and we
. - \
cahnot 1eave ourse1ves out of the-equat1on ke choose to ask certain

questions and rot others. (p. 37) In these d1ssertat1ons, the questjons/\

”

asked are pr1mar11y ma]e questions.
A, A

" . It 1s 1mportant to stress, at th1s oo1nt ‘that these stud1es have not
been useless exercises in deqree-gett1nq =Researchers have qathered 1nforma-

tion on the woman adm1n1strator which has prev1ous]y been absent from
’\

researth on aom1n1strat1on Research of th1s type has usually focused on the'

mate adm1n1strator and has not looked at tne female 4at all: For -this reason,

-

these stud1es are important; they have brought the woman adm1n1strator into . |

~ - the mainstream of educational research. But where do we go from here’ .

paradigm for Future Research . o ' : ' e

Q . ¢ N
E;BJ!; v The research on the woman administrator, ub to this po1nt?/has come

IR N & SR




sations (Bigljn; Note 4).

)
'0

primari1y from the'ma1e model. The next step mouid seem to be to move in the
. 3 - - .

: direction of a female-defined research paradigm. In order to move beyond the

-

present state of research the fo11ow1ng findings from the ana1ys1s of the'
d1ssertat1on research may be used as a basis for the conceptua11zae1on of a .
new, parad1gm: -

" Women ‘do most of the research on onen°%n.academic
administration. ‘V\\ ’

. Feminists oroduce higher qua11ty stud1es than do

+ npon-feminists. .

The survey method has been “the overwhe1m1nq approach

to research on women in administration and does not
yield high quality results.

Qualitative or historical techn1ques are representat1ve
of high quality stud1es on women in educat1ona1 adminsis-
tration. .

. The maJor1ty of the stud1es do not contr1bute to the
sdbstance of the literature on women in academic .
adm1n1strat1on . . ‘ .

. - Much of the research on women 1r academ1c adm1n1strat1on
is sex1st S

= H N
. 3

Y

Given th1s 1nformat1on, a paradigm for research on women 1n educat1ona1 adm1n1s-

tration.can be postulated.

The first tenet of this paradzgm 1nc1udes an expaos1on of the natura11st1c
method of 1nqu1ry The analysis of the d1ssertat1on literature supports the
not1on that naturalistic methods, at this stage of inquiry, m1ght be more

produttive than traditicnalscientistic methods. MNot on1y are observat1ona1

techniques more highly correlated with qua?ity'research, but also.much .of the ___

-

research from a quant{tat%ve nerspective analyzed in this study fails to add

anyth1ng meaningful to the 11terature on women in academ1c administration:

Natura11st1c research methods may be character1zed by susta1ned contact between

the researcher and the subJects, they are built on direct experience, and

they. produce data that is descr1pt1ve of events, peop]e plates, and conver-

«
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The emohasis on field study brinas out a-sécond asnect of the aporoach

Q >

to the study of women in educatidna]'administration: hypothesis generation
. ' , |
rather than hypothesis testing. At this time, descriptive data are needed

about women in oos1t1ons of power, “in oos1t1ons of 1so1at1on Insuff1c1ent

information is available from which to formu]ate, ?t to mention test, theories.

At this po1nt, researchers need to coliect 1nformat1pn so that theories can )
/ -
be developed-to explain the slice of lTife called women in educational adminis-

"trat10n

<

A further d1nens1on of th1s paradigm is that the research must grow out

.

of personal experiences, feelings and needs of the researcher. It explores
a world in order to understand and to 1eg1t1mate it as seen from the eyes of
women. It is a way of seeing the world w1thout holding 1t aga1nst another
yardstick, the "measure of man". Eichler's (1980) definition of feminist N
research conceptualizes adequately what is implied and what will be referred
to as the feminist perspective of the paradigm:

Feminist science, then, is presently concerned

with two tasks: first, to point out the various

- ways in.which currently acceoted scientific

methods and theories are, in fact, sexist and

thereby distorting, and second, to try to

devise new methods} and theories which will not

~ have the weaknesses that non-feminist science

.has. ] (p. 119)
The present study indicates that it is the feminist who undertakes the
highest'quality research, and thus, & feminist perspective is an essential -
component in’this paradigm for research on women in educational administration.

A fourth component of this paradigm is borrowed from a concept by Anton ‘

Note 1.): authority for truth needs to be reinvested in the subject. Con-
c]us1ons ‘from work on women in educational adm1n1strat1on need to be taken
back to the subjects to see if they ring trué. By reinvesting the authority

of knowledge back in the subject, it is more likely that the research effort

" will reflect a female consciousness and a female experience. Additionally,

13
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it changes research from a passive undertaking, from the point of view of

for discover "truth“. This incorporation of the participoant's inter-

* the sgbjeét, to an active one. _It tWen becomes an interactionist method
(‘Kg

pretations and the co11aboration between researcher and participant is an ,
essent1a1 element in the research parad1qm.

An additional feature of th1s narad1gm is a re11ance on the, oral trad1-

- tion, rather than the written one, both in gathering the data and in renorting

the resu]ts An oral tradition is more f]exib]e and allows for the shairing
of 1nformat1on and the ref1n1ng of conclusions before the “truth?® i |
engraved forever on the tablet. An oral tradition moves from the concept of
expert to that of sharer of 1nf0rmat1on It‘%s dynamic rather than static.
App]ebee (1978) nas stressed the 1mportapce o. the story as an orqan1z1ng
devicel Let us beg1n to use the story as a data co]]ect1on technique- and a
way to view structure.

<

The sixth e]ement in this paradigm for research on women in educational

~

administration is the use of research as an 1nstrument for social change.

Y

/e
was to effect change.. Under this oarad1gm, that purpose is recoanized and

It is-clear that in many- of the dissertations, the purpose of she :ésearch

named. o

Given- th1s paradigm, what might be the direction of research on women
in educationa1 administration? -- Tﬁts/parad1gm has implications for the .
Eategories of research that have already been. undertaken, in addition to’
new directions in which research is to. be done. The following discussion
analyzes the research categories in light of .this paradigm.

Status The number of women administrators at all levels needs to be
recorded systematically. This is essential informatfon for practical and
political purposes. A]though not the proper domain of the dissertation,
this. information is helpful data for policy making ddcisions which would

help women to enter educational administration.

L . 14




Profiles Studies which profile the woman administrator, while of -
passing interest, do not help to build theory nor do-;hey lend insights
ipto ways in which women can be integrated into the management of schools. .

’ L4

Profiles, as they have been done in the dissertqtions‘analyzed” are unnec-
essary bits of information within the context of th: paradigm.

Barriers Frém a fenﬁnist perspective, the question here might change
from "wWhat_keeps wor®h out of a man's world?" to "What changes can be made -+
in the male world to faci]itape women?" Taking the existing‘system and
alternétipg it is one feminist solut{on. From this viewpoint, the study of B
aspir%ti@p level, for 1nstanéé,.chan§ s focus. No 1on§er is 1t-asked;'“why"
aren.' t women teacﬁgrs agbiriﬁg to be admipistrators?” but instead, "How can
the sy§tem bé chianged so thqtfwémen, who.éntered teééhing with Fhe goal of w
teachihg and not admihister}ng; m%ght-hgve some function in the decision- '
making processes of the schools?” ~The male hierarchy, with its admini§- : ~
trat{v;.specializatioh, is' not the only model that will-work. It is, ‘
héwéver, the only model that has been tried on lérgg‘scale popu]ationsi
Fooking,at other que]é of;organizatign which have been tried iB feminist ,
enterprises - flattened hierarchies, cooperatives - might give clues to ways
that schools can be managed that would be more compatible with Qomen‘s
interest in teaching. Rather Ehap looking at ways ih which women can change
their aspiration 1eye1 to suit the organizatjion, research under thjs qéradfqm :ifg
would Took at ways in which the organization can change itself to fit the o
aspirations of women. * : . ) ‘ oz

Organizational changes are not the only 'solutions under this parédigm.
Strategies for change need to be evaluated at all levels, whether {nd%vidua1
or organizational. Strategies'which challenge barriers_need to be tested and
fieva1uatéd. For instance, one solution that feminists have offered for change
are organizéfions which bring togefher institutions seeking women candidates

for posts and women candidates qualified for such posfs. The nrgan%zations

15 .




»

o

provide training programs for women in educational administration. These
oragrams need to be evaiuated for their effectiveness and to be assessed

on the ba51s of the kinds of changes that are occurring. Are they produc1nq
.imitation men? Or are they giVing women the skills to enter administration
but also ways in whicn to introduce feminine values into traditionaiiy male .
organizations?

Much of,the research done thus far has looked for single barriers to
women:  one reason why womeén are not in administration;r/Oftentimes,none )
reason that has been given is the woman herself. This blaming the victim
mentality is not productive in dealing with the issues of barriers to the
* woman administrator. Causation is multi-faceted, rather than singuiar, and
blaming the victim does not provide strategies for entering the field of
: administration., Additionally, such routes to oolitical and educational

“a,

Jeadership such as the PTA, need to be explored in relationshio to women.

P

Attitudes By asking people how they feel about womenfadministrators, 3

one is condoning the acceptance of negative attitudes. One is, in effect, [

,”°

saying that it is not on‘y acceotab]e but.4lso worthy of a major research

effort to ask if women are caoabie of being school administrators By

'.d1Ch0t0m1Z1ng the choice in attitudinal surveys, researchers are perpetuatinq

the myth that women might not be acceptable administrators. Attitudinal.
surveys, as they have been done in the dissertatiens, then, are based upon

a sexist foundation. ihe only worthwhile information that attitudinal surveys
can gather has been gathered We nom know that sexist and neqative attitudes
are held toward women administrators by some teauhers, administrators, school
board members, and the public. We also know that these negative attitudes ‘
aren't as nidespread as we wouid be 1ed to believe by those who would rather
women remained out of school administration. Under this paradigm, attitudina]

surveys would only be appropriate if they were also linked with interventionist

techniques to change attitudes. This aporoach moves us from repetitive

16 -




" documentation to change strategy.

have ways of diffusjng‘violence that might be used by all school adminis-

/‘built.

15
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Leadersh1g;§ty1es/Effect1veness The majority of the stud1es on

1eadersh1p sty1es and effect1veness have been done for the purposes of

‘ 7
see1ng if women "measure up" to men. Not much is known about women's

1eadersh1p sty]es, how they treat subord1n¢tes, and what effects women S
superv1sory styles have on schoo] processes,én1v1o1ence in schoo]s, and
on learning. If studies &re to be donemon this top1e, they need to be
done without the specter of “measurino up”. Women need to be studied
for, ways jn.which'they solve problems which might be particu1ar to women

and from which men can learn. New questions need to be asked. - Because

of their supposed.and sometimes Jeal lack of physical prowess, do women

N .
trators? 'Given their preference for teaching, do women administer in ways

-which encourage learning?

The woman administrator is sti]]'a.mystery. “Very, little is known '; Ji

about how she deals.with everyday situations. Observing women administrators
at work m1ght give some insight into ways in wh1ch they manage and, hopefu]]y,
will produce practical data from which theor1es of administration can be ;

~ ' -
Structural Effects Women's relationships to organizational structure

are still unknown. Qoestions of how women administer under certain organi--'
zational structures, how women function in various organizational modes,

and the relationship ot the organization to the position women hold a11

need- answering. .The affects of unconscious male oower ang sex as a status
characteristic still need organizationa]'inyestiqation

N
A

Theory Literature The theory upon which much of adm1n1strat1on 1s

" based comes from management and is the theory of men, not of women, ‘*Th1s

theory literature needs to be reread within the feminist context and

challenged based upon the ways in which women behave. Is it still valid?

-
" -,
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Do women see people in terms of Theory X and Theory Y?

.on°the managerial grid, if at all?

administrative COurses,in education

t

rethought, quest1oned challenged, and, ultimatély, rewritten. .

Coomunications Women' s methods

.

the ways in which they administer.

. .16
v

; ' {
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Where do women fit
The Bu1k'of the theory taught in

has’ no room for women and needs to be

of commun1cat1on can te11 much* about

Do they commun1cate d1rect1y or through

\

?{nemorandpms’ Do women communicate with ail levels of the h1erarchy or just

. with their immediate subord1nates and superordinates? Quest1ons of commu-_

nication patterns might give insights injo ways in wh1ch women- manaqe
<t ~

ye o
These are some examp]es of ways e’ proposed paradigm for research on

women in educat1ona1 adm1n1strat1on might be 1ncorporated into to ic areas

.

a]ready begun to be explored in the 11terature.

But this,is only a

g1n-

ning..

Working from this paradigm‘wi]l'hopefu11y br{ng new ways of Tooking

at all quest1ons, as the researcher moves 1nto women's experience. The

next step m1ght be stud1es of women's 1eadersh1p sty1es in fema1e’def1ned

orqan1zat1ons, fo11owed by studies of (em1n1s+ organ1zat1ons or feminist

so]ut1ons to organ1zat1ona1 S ucture The possibilities are bound]ess

~

onoe;?se 1eap has been mad from the ma]e def1ned perspective to the female

defirfed perspective. It is time to take that, leap.

é .’
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